








In this back-to-school edition of the Pub Hub, we
feature many resources created for and by young
people, some as sheer inspiration and others offering
practical tools to help youth take leadership roles in

their communities or guide them in self-reflection.

These and hundreds of other resources are available
through the MRC Lending Library at http://www.edmen-
toring.org/lending_library.html. Please contact Michael
Garringer (garringm@nwrel.org) or Kay Logan (logank@
nwrel.org) if you have any questions about searching or
using the collection.




Girls Inc. Presents: You’re Amaz-
ing!: A No-Pressure Guide to
Being Your Best Self, by Claire
Mysco. 2008, Girls Incorporated.

This enthusiastic book for middle
school girls is filled with activities,
guidance, and resources to help
girls be “strong, smart and bold”
(the Girls Inc. slogan) while avoid-
ing the pressure to be “perfect.”
The book is designed for girls to
use individually, but many of the activities could be adapt-
ed for use with mentoring matches or groups of girls.

The book was inspired by Girls Inc’s 2006 survey and result-
ing report, The Supergirl Dilemma, in which more than one
thousand girls shared their stories. Chapters include deal-
ing with stereotypes, looks, school, friends, dating, relation-
ships, family, stress, talents, setting priorities, budgeting,
tough breaks, and more. Each chapter includes activities,
insights from other girls and women role models, and tips
to help girls feel good about who they are. A list of Web
sites on various issues of concern to girls is also provided.
http://www.nwrel.org/resource/singleresource.
asp?id=17795&DB=res
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If your program is looking for resources that kids can use to
plan their own service projects, you might want to look at
some of these guides from Free Spirit Publishing, which has
been producing books for teens and younger kids on ser-
vice and character education for the past 25 years:

A Kid’s Guide to Helping Others Read & Succeed: How to
Take Action!

This resource is intended as a self-directed guidebook for
youth, grades six and up, who want to set up a peer tu-
toring program as a service project. The first section has
general background on literacy, tutoring, and working with
younger children. The second section helps youth get start-
ed, and includes a template for a service-learning proposal.
http://www.nwrel.org/resource/singleresource.
asp?id=17712&DB=res

The Kid’s Guide to Service Proj-
ects: Over 500 Service Ideas

for Young People Who Want to
Make a Difference

This resource may be helpful for
peer programs as a brainstorm-
ing tool of different ideas and
activities for service projects. It is
designed as a self-guided book
for kids, with ideas running the

gamut from environmental projects to working with senior
citizens.

http://www.nwrel.org/resource/singleresource.
asp?id=17709&DB=res

The Teen Guide to Global Action: How to Connect with
Others (Near & Far) to Create Social Change

Designed as a workbook for individual youth, some of the
material from this resource could be adapted for use by
peer mentoring programs seeking to design service proj-
ects. Included are useful checklists on identifying a cause,
researching it, and planning for action. Areas of action
covered are human rights, hunger and homelessness, and
peace and friendship.
http://www.nwrel.org/resource/singleresource.
asp?id=17710&DB=res
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Do You Have What It Takes? A Comprehensive Guide to
Success After Foster Care by Teens Who Have Been There
edited by Kendra Hurley. 2007, Youth Communication.

This resource, written by current
and former foster youth to pre-
pare their peers both emotionally
and practically for the challenge
of living independently, should
be of interest to any program
serving youth in foster care. Each
section starts with real-life experi-
ences, followed by self-reflection
and planning worksheets and a
group activity. Words of encour-
agement are provided through-
out. Subjects covered include managing money, finding
and maintaining a job, finding housing, building a support
system and health and hygiene.

The publisher, Youth Communication, is strongly commit-
ted to providing a public forum for youth to share their
experiences. Check out their Web site, which features
excerpts from their powerful online magazine, Represent,
written by and for young people in the foster care system:
http://www.youthcomm.org.
http://www.nwrel.org/resource/singleresource.
asp?id=17783&DB=res

Another book from this publisher that may also be of in-
terest is The Heart Knows Something Different: Teenage
Voices from the Foster Care System, a collection of over
three dozen personal narratives by young writers that pro-
vides an insider’s account of growing up “in the system.”
http://www.nwrel.org/resource/singleresource.
asp?id=11490&DB=res



http://www.nwrel.org/resource/singleresource.asp?id=17795&DB=res
http://www.nwrel.org/resource/singleresource.asp?id=17712&DB=res
http://www.nwrel.org/resource/singleresource.asp?id=17709&DB=res
http://www.nwrel.org/resource/singleresource.asp?id=17710&DB=res
http://www.youthcomm.org
http://www.nwrel.org/resource/singleresource.asp?id=17783&DB=res
http://www.nwrel.org/resource/singleresource.asp?id=11490&DB=res

Summer Institute continued from page 2

impact areas this evaluation measured. Girls may be
more likely to have had other mentors, something that
prepared them to benefit from these mentors in ways
boys were not. And girls may have been more receptive
to the type of relationship building activities encour-
aged by the program.

SUMMARY OF IMPACT FINDINGS BY SUBGROUP

sity of lllinois-Chicago Circle) has led to the hypothesis
that school-based mentoring works through different
processes than community-based. School-based men-
tees’ outcomes seem to be tied to improved relation-
ships with peers, something not found in their analysis
of community-based mentoring data. This implies that
program setting can impact not only
what matches do together but also

Population Overall Boys Girls Minority Minority | White White the very mechanisms that convert
Outcome Boys Girls Boys Girls mentoring into change within the
Initiate Drug individual. In examining the role of
Use x X X X participant diversity, we cannot for-
Initiate get that diverse program settings are
Alcohol Use X X also a strong factor.
Hit Others X X ®) X Dr. Michael Karcher of the Uni-
versity of Texas—San Antonio also
gzgéned i . ~ emphasized the role of program
Grades context in his two sessions. He
Skip a Day presented findings from his work
of School X X * * with Communities in Schools pro-
Social grams in 20 San Antonio schools.
Acceptance % His research—mostly examining
Parental the impact of mentoring for Latino
Relationship * * x youth in elementary, middle, and

Figure 1. An “x” notes areas where mentees had positive outcomes in Grossman’s study, additionally
broken down by gender and minority status (parentheses indicate the outcome was not statistically
significant). Note that specific impacts varied considerably among the diverse youth.

With regards to the boys, they mostly came to the pro-
gram with more focused needs, namely a “father figure.”
This also may have been the boys' first exposure to this
type of support, which might have hindered the results
of this particular study but set the stage for highly suc-
cessful mentoring relationships in the future.

So while it may be true that mentoring can seem more
effective for one group or another, the reasons behind
those differences are very complex. Rather than draw-
ing broad conclusions about mentoring’s efficacy for
certain groups, Grossman encouraged closer analysis of
evaluation results, thoroughly examining the “how” and
“why” of mentoring’s impact on certain youth.

Dr. Grossman also contrasted her community-based
mentoring data with findings from P/PV’s look at
school-based mentoring programs. Comparing her
work with Dr. Jean Rhodes (University of Massachu-
setts-Boston) to P/PV’s soon-to-be-published findings
with Drs. Naida Silverthorn and David DuBois (Univer-

high school—provides insight into
the role of a school setting in how
matches develop. Karcher found a
large positive impact on school con-
nectedness for mentored elementary age boys, but
a significant decrease for high school age boys. Con-
versely, high school girls had large gains in connected-
ness after being mentored.

To explain these differences, Karcher examined how
school settings varied at different grade levels and

how that affected the activities matches engaged in.
Elementary school matches, for example, had much
more freedom to move around the school, spent more
time engaged in games and playful activities, and spent
far less time discussing youth problems such as grades
or behavior. High school matches, on the other hand,
spent their time in more confined spaces like the library
or cafeteria, had less access to games and playtime, and
spent much more time discussing “areas of improve-
ment”for the mentee.

For high school boys, this prescriptive approach, com-
bined with concepts of machismo in Latino culture that
can make boys less receptive to help from others, cre-

Continued on page 8




Keller Interview continued from page 3

In other words, mentors will be more effective at
building a relationship and supporting a child when
they begin with an attempt to really understand the
individual child and the child’s circumstances, culture,
and heritage. They should enter the process like an
open-minded traveler with many questions and a
sense of adventure. A child is more likely to feel under-
stood and valued when treated as the expert on his
or her life, with something meaningful to share with

a curious adult. This approach could help to bridge
whatever types of personal and social differences the
mentor and child bring to the relationship.

MRC: You've focused on school-based mentoring and issues
of diversity in mentoring in the first two Institutes. What are
the other “hot topics” you see as being potential themes for
future Summer Institutes?

TK: Developing the theme for each new Institute is
really the creative part of the enterprise—it is both
fun and challenging. In many ways, | get to be the
match-maker once again, inviting colleagues who

will offer interesting perspectives on a broad topic.

I have a long list of potential themes: mentoring youth
involved in the child welfare and juvenile justice sys-
tems, mentoring through different developmental
transitions, assessing the nature and quality of men-
toring relationships, gender in mentoring, identifying
evidence-based practices, etc. I'm not sure which topic
will be featured next year; I'll get serious about put-
ting together the next program in a couple of months!

MRC: How would you describe the relationship between
research and practice in the mentoring field? What can
researchers do to help local programs? And conversely, what
can local programs do to help researchers in their quest for
understanding?

My answer to this question is much more optimistic
after seeing the great level of engagement between
researchers and mentoring professionals during the
first two summer institutes. My research colleagues
have been very enthusiastic about attending. They
want their efforts to make a difference, and they also
realize how much they can learn from the insights
and practice wisdom of program leaders. Likewise, |
have been thoroughly impressed with the mentoring
professionals, who have been so eager and diligent in
learning about the research and thinking about how it
applies to their programs. | think the bridge between
research and practice comes at the personal level—
with professionals recognizing opportunities to make
use of research and even to conduct research within
their own programs and researchers thinking more
about how their research can really help improve
mentoring. | am planning to team up with a partici-
pant from the first Institute to develop more strategies
and tools for making research relevant and valuable
to programs and encouraging programs to use high-
quality research.

2008 Research Fellows and Guest Speakers at the
Summer Institute on Youth Mentoring

Jean Grossman - Public/Private Ventures and Princeton University
Michael Karcher - University of Texas—San Antonio

Laurie Powers - Portland State University

Bernadette Sanchez - DePaul University

Belle Liang - Boston College University

Marcelo Diversi - Washington State University-Vancouver




Summer Institute continued from page 6

ated an environment where they felt worse as a result
of the mentors’ efforts. Said Karcher, “Sitting at a table
in a high school cafeteria and talking with a boy about
his problems in front of his peers is just not a good
way to go. If | had to mentor a high school student,
especially a boy, | would get out of the school environ-
ment and out into the community where | could have
access to fun activities and more opportunity to make
the mentee feel praised and valued.”

For high school programs that don't let their matches
leave campus, Karcher recommends providing
matches with as much access
to space and resources as
possible. School-based
mentoring programs should
rethink the assumption that
mentees need fewer fun
activities and less casual con-
versation as they get older.

Continuing the themes of
program setting and context,
Karcher also shared research
showing that staff activities made a significant dif-
ference in participant outcomes. The amount of time
spent on match supervision directly affected mentors’
sense of efficacy and their level of commitment to
their mentee. Mentors were more likely to view their
relationships as positive, spent more time mentoring,
and were more likely to continue mentoring the fol-
lowing year when staff were diligent about frequently
interacting with them and when matches had access
to a variety of school resources and activity options.

Karcher even found some evidence that those pro-
grams where staff went out of their way to form col-
laborative relationships with other school personnel
were more likely to increase mentees’ sense of con-
nectedness. Thus, school-based mentoring programs,
especially peer programs, will want to spend consider-
able time supervising and supporting each match and
working with other school staff to make sure mentors
are welcomed on campus and that matches have an
easy time finding fun activities to engage in.

When discussing issues of diversity in mentoring, we
tend to focus on race and ethnicity, but Dr. Laurie
Powers, Associate Dean for Research in the School of
Social Work at Portland State University, provided two
sessions examining the impact of mentoring on an

“Sitting at a table in a high
school cafeteria and talking
with a boy about his problems

in front of his peers is

. )
_[USt hota gOOd Way to gO.
— Dr. Michael Karcher

often overlooked population: youth with disabilities.
There is a dearth of research on providing mentor-
ing to this population, but Dr. Powers has conducted
many small-scale evaluations in this area, including
the only experimental, randomly assigned study of
mentoring for youth with disabilities.

Dr. Powers emphasized that programs need to adopt
a self-determination framework when serving youth
with disabilities. Many of the issues these young peo-
ple confront relate to restricted access to opportuni-
ties, negative self-perceptions, and difficulties getting
out and engaging in their
communities in meaningful
ways. A self-determination
framework for mentoring
builds on concepts of self-
efficacy (the belief that one
can achieve desired out-
comes) and mastery moti-
vations (the self-confidence
that builds with repeated
successes over time). Men-
tors can assist with this
personal growth by providing opportunities to set and
achieve goals and by demonstrating ways that youth
with disabilities can more fully participate in their
communities.

Dr. Powers shared the results from several of her stud-
ies, all of which produced significant outcomes for
participants (many far greater than those found in
other mentoring research). Mentored youth increased
their feelings of self-determination, felt more confi-
dent about community participation, and reported
enhanced skills and more effective planning for inde-
pendent living. Even parents of the youth reported
feeling more confident in their child’s abilities and an
improved home life, suggesting that parent involve-
ment may be a key to serving this population.

Powers stressed several best practices for serving
youth with disabilities:

e Recognize that your program is likely already
serving many of these youth. Encourage staff
and mentors to view disability as another
form of diversity and to recognize ways that
accommodations benefit many youth for vari-
ous reasons. Recognize the diversity within
the broad category of disability.




Do not make generalizations about a men-
tor's or mentor program’s capacities to serve
youth based on diagnostic labels. Disability
labels usually don’t predict how a particular
child will respond to mentoring. Get to know
the child.

Sometimes information about disability can
be found in records, such as Individualized
Education Plans. However, the most help-
ful information often comes from youth and
their families or other trusted adults in their
lives.

Programs should see disability as a functional
issue: What do young people need assistance
with in order to effectively navigate the world
around them? What do they need assistance
with to participate in your program? Con-
versations with youth, family members, and
caregivers can be critical in gathering this
information.

Provide training to mentors and staff on

the diversity of supports and accommoda-
tions needed by the youth you serve. Avoid
focusing on disability type or diagnosis.
Understanding the specific nature of a child’s
strengths and support needs is the key to
providing appropriate services and support.

Determine when a child might benefit from
having a mentor with shared experience of
functional challenges (for example, a child
who has trouble reading and a mentor who
had similar difficulty when in school). This is
most appropriate when the youth requests
it, or if the youth has limited access to adults
with similar functional challenges, or if the
youth has a negative self-image tied to dis-
ability, or if her goals might best be sup-
ported by a mentor with a shared life experi-
ence. A same-disability match might not be
necessary if the youth already has pride in
self, access to and knowledge of resources
and support systems, or if she has goals and
interests for mentoring that probably won't
be impacted by disability.

Partner with other community agencies that
can provide support that is outside the scope

of your own program. “Be clear about what
you know and need to learn in serving these
youth and reach out for information and
technical assistance from other programs,’
cautioned Powers.

e And mostimportant, build on a self-determi-
nation framework. One of Powers’ programs
operationalized this by supporting develop-
ment of positive, strengths-based match
relationships that build trust and foster youth
confidence and pride; building match activi-
ties around youth-stated goals; providing
opportunities for youth to practice new skills
in service of their goals; creating opportuni-
ties for mentors to interact with parents; and
getting youth out into the community and
interacting with individuals and organizations
they would not have otherwise.

Much of the discussion that followed Dr. Powers’ pre-
sentations noted that this self-determination frame-
work can easily be applied to all youth in mentoring
programs as it focuses every aspect of the match on
helping youth achieve their own goals, giving them
ownership of the mentoring process and a stake in
their own outcomes.

&

Many of the core issues of diversity in mentoring were
addressed in two sessions led by Dr. Bernadette San-
chez of DePaul University, who has studied the role
of race, ethnicity, and culture in both program-gener-
ated and natural mentoring relationships. Dr. Sanchez
opened with a discussion about the risks and rewards
of cross-race matches between mentor and mentee,
something that is almost a necessity given the demo-
graphics of who gets mentored and who does the
mentoring in the United States. Based on the particu-
lar outcomes that have been investigated so far, there
is no strong evidence that same-race matches are
generally more or less effective than cross-race ones.

The discussion around this issue indicated that factors
other than race might be more important in match-
ing: language compatibility (for effective communi-
cation), family circumstances (mentors can fill a gap

in the young person’s home life, such as an absent
father), and shared values (common ground that

cuts across race and personal background). As fellow




researcher Belle Liang expressed, “in the end, mentors
must get the kid, regardless of their similarity of race
or ethnicity.”’

Programs must also “get” the youth they serve. Dr.
Sanchez shared an audio clip of one Mexican Ameri-
can high school mentee from her field research. The
young man expressed great disappointment with the
program he was in, which had gone out of its way to
match him with a Mexican American mentor. Unfor-
tunately, the youth was much more interested in hav-
ing a mentor who could teach him about the world
of business and help him reach his lofty career goals,
and his mentor didn't have this kind of experience.
This compelling testimony emphasized the need for
programs to avoid simple, even stereotypical thinking
when determining who might make a good match for
a particular youth.

But Dr. Sanchez did review three aspects of diversity
that research indicates strongly influence how men-
tors and mentees relate to one another and their
potential for match success: cultural mistrust, cultural
sensitivity, and ethno-cultural empathy. Her research
shows that when either mentors or mentees have high
levels of cultural mistrust their cross-race relation-
ships are less youth-centered, less close, less helpful to
the youth in addressing his or her problems, and are
generally less satisfying. On the other hand, matches
where participants have high levels of cultural sensi-
tivity are more trusting and satisfying to both mentor
and mentee. High levels of ethno-cultural empathy
(the ability to see others’ perspectives, acceptance and
awareness of cultural differences) predicted higher
levels of relationship satisfaction and an increase in
mentees seeking out support from their mentors.

These findings have major implications for how men-
toring programs make matches. Race, ethnicity, and
culture are huge aspects of how we define ourselves
as individuals, but it may be our level of acceptance
and understanding of other races and cultures that
determines our ability to connect in mentoring rela-
tionships. Programs should consider application or
interview questions that attempt to gauge the level
of cultural mistrust of participants (especially mentees,
who are likely to have a less nuanced view of other
cultures than adults) and use that information to help
make appropriate matches and provide focused sup-
port as the relationships develop. See the next page
for additional tips on addressing issues of race and
culture in mentoring programs.

Both Dr. Sanchez and Dr. Belle Liang of Boston Col-
lege University also discussed natural mentoring
relationships over the course of the Institute. Dr. Liang
believes that examining the mentors and relationships
that youth naturally gravitate toward can help inform
desirable qualities of mentors and relationships to be
replicated in formal mentoring programs.

Dr. Liang has specifically examined how the desired
characteristics of natural mentoring relationships
evolve for youth as they get older. In general, youth
of all ages want similar things from their mentors:
trust, role modeling, opportunities for fun, a balance
of connection and autonomy, and empowerment. But
there are shifts in how some of these those qualities
play out over time. Early adolescents tend to choose
mentors within their own families. As youth age,
their relationships with extra-familial adults become
more important and take on different characteristics.
Older mentees—high school and college students—
are looking less for specific types of empowerment,
someone who can help them reach specific goals and
prepare them for the challenges of adulthood. Older
mentees may want more autonomy in decisionmak-
ing, potentially creating tension between the desire
for approval from the mentor and a desire to have
their independence, decisions, and ideas respected.
Whereas younger youth may be less averse to being
treated as protégés under the tutelage of their men-
tors, older youth expect more reciprocal relationships
with their mentors.

Programs can use this information by creating devel-
opmentally appropriate mentoring strategies for
youth of different ages and encouraging long-term
matches to adapt the nature of their relationships in
response to mentees’ developmental shifts over time.
For elementary age youth, activities that emphasize
the friendship itself may be essential in providing
mentees a sense of caring and specialness. As youth
get older and approach late adolescence, matches
might change their focus to be more intentional about
achieving specific goals, providing opportunities for
mentees to spread their wings while conveying a
sense of trust in mentees’ judgment. The relationship
may become less hierarchical and the mentee may
view his mentor as more of a valued friend than as a
caring authority figure.

But programs should also note that, as both Dr. Liang
and Dr. Karcher stressed in their findings, the opportu-
nity to have fun and a strong sense of trust are critical




components to any match regardless of the age of the
mentee.

&

Implications for Department of
Education Mentoring Grantees

So what does all this mean for U.S. Department of
Education school-based mentoring grantees? While
there are no magical answers to the issues of diversity
in the field of youth mentoring, the following tips

can help your program ensure that it is doing what it
can to build meaningful relationships among diverse
groups of participants:

e Learn as much as you can about each mentee
that enters your program. What do they want
out of their relationship? What is their home
life like? What are their personal or cultural
values? Do they have a disability or other
special need that might impact their partici-
pation in the program? Do they have specific
goals? While your program likely has many
goals, you are most likely to achieve them if
you help mentees reach their own goals by
individualizing the mentoring experience for
them.

e Learn about your mentors, as well. What are
their motivations? Do they have high levels
of cultural awareness or high levels of cultural
mistrust? What type of youth might they truly
“get?”

e Respect the diversity within diversity. As Dr.
Sanchez pointed out, there are well over 100
distinct nationalities and ethnic groups that
get labeled as “Hispanic” here in the United
States. Be aware of the tremendous variance
found within this and other broad categories.

e Provide mentors and mentees (and even pro-
gram staff) with training in cultural compe-
tence and understanding. Be sure to empha-
size skills for identifying and building on our
similarities rather than focusing on our small
differences.

e Monitor matches to see if cultural differences
are causing problems. This was illustrated

perfectly by Institute guest speaker Marcelo
Diversi from Washington State University,
who discussed his early efforts to create a
mentoring program for Latino (mostly Roman
Catholic) youth in the heavily Caucasian (and
Mormon) state of Utah. In one example, he
told of how his white mentors thought the
youth were being disrespectful because they
never looked them in the eye, not realizing
that in the youths’ culture avoiding direct
eye contact was actually a sign of show-

ing respect. Indentifying this problem and
explaining the issue had a major impact on
improving the mentor-mentee relationships.

e Decide how important aspects of cultural
and racial identity are to your program. The
most recent MRC Case Study on the Padrinos
Barrio Mentoring Program in Tucson, Arizona,
illustrated that sometimes a heavy emphasis
on culture and identity can be powerful for
youth and an entire community (http://www.
edmentoring.org/pubs/luz_study.pdf). But
also keep in mind the budding entrepreneur
in Dr. Sanchez’ study who was ineffectually
matched with a Mexican American mentor
based on ethnic criteria alone. Look at your
program goals and the needs of your youth
and decide how much of a role culture, race,
and other demographics factor into what you
want to achieve.

e Partner with other community agencies
around issues of cultural awareness and
understanding. Bring in speakers from
appropriate organizations to work with your
mentors. Find partners who can help your
matches engage in culturally based activi-
ties they may not have access to otherwise. If
mentoring can bring diverse people together
for a common goal, it can bring diverse pro-
grams together as well.

You can learn more about the Summer Institute on
Youth Mentoring, and eventually download some of
the presentations and handouts, on the Portland State
University Web site at:
http://www.youthmentoring.ssw.pdx.edu/
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News & Notes

The Annie E. Casey Foundation has released the 19th edition of its influential KIDS COUNT Data Book, available at
http://www.kidscount.org/datacenter/databook.jsp, continuing its annual state-by-state tracking of the well-being of
the nation’s children. In addition to the data book itself, the Kids Count Web site has many useful features that have
recently been updated, such as the new data center (KIDS COUNT Data Center) with powerful tools that allow you to
look at more than 100 indicators of child well-being. Data are provided by state and they have added the 50 largest U.S.
cities. It also is easier to access county- and community-level data through the foundation’s network of state and local
providers (CLIKS database).

Included with this year’s edition of Kids Count is a special issue brief, A Road Map for Juvenile Justice Reform, which
examines the juvenile justice system in America, especially timely given the mounting national debate surrounding the
Juvenile Justice and Delinquency Prevention Reauthorization Act. The brief addresses many issues that are part of that
debate, such as the fate of status offenders - youth who have entered the justice system for minor offenses or because

they are homeless or truant. Programs should keep a sharp eye on this important legislation, as it may lead to a sub-
stantial restructuring of services to juvenile offenders and increased funding for youth-focused prevention and inter-
vention efforts such as mentoring.

The brief also gives a good overview of the Annie E. Casey Foundation initiatives, now being tested in almost half the
states, to provide alternatives to traditional juvenile detention facilities for non-violent offenders. The foundation has
been a strong voice for refocusing national efforts on rehabilitation vs. punitive measures and youth advocates will be
interested in the research they use to back up their viewpoint.
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