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by outside service providers who may be unfamiliar 
with the protocols around library use. A school library is 
a unique space with its own culture, rules, and special-
ized staff . This Fact Sheet explores the valuable contri-
butions that school libraries can make to mentoring 
programs and the strategies for best utilizing library 
services in the mentoring context. 

Why Do School Libraries Matter 

for Mentees?

School libraries have tremendous potential to aff ect 
student achievement, both in school and well into the 
future. A deep body of research illustrates that school 
libraries, and the credentialed teacher librarians who 
staff  them, play key roles in reading development and 
overall information literacy. Students in schools with 
high-quality libraries supervised by teacher librarians 
learn more, get better grades, and score higher on stan-
dardized tests than students who do not have access to 
these resources and professional expertise. 

These positive student impacts are further enhanced 
in schools where there is signifi cant collaboration and 
cooperation between the school librarian (also com-
monly referred to as a teacher librarian or library media 
specialist) and other school personnel, such as teachers, 
administrators, and counselors. (For an excellent sum-
mary of this research and other fi ndings about school 
libraries and student achievement, see School Libraries 
Work!, a research paper published by Scholastic Library 
Publishing, available at: http://librarypublishing.

scholastic.com/content/stores/LibraryStore/pages/

images/SLW3_2008.pdf.) School-based mentoring 
programs can similarly collaborate with the library in an 
eff ort to boost student achievement. 

In addition to helping youth with purely academic 
pursuits, teacher librarians and the library programs 
they develop also play a vital role in fostering literacy 
skills and a love of reading among youth. The library 
can be a source of reading material otherwise unavail-
able to students, especially those who live in economi-
cally depressed or isolated communities. Librarians 
are instrumental in helping students learn how to fi nd 
literature and other print resources that they connect 
with personally, not just academically. And the school 
library itself can be a quiet space amid the noise and 
bustle of a school where a student can simply engage 
in reading for pleasure.

Perhaps most important, the school library is an ideal 
place for students to develop information literacy and 
computer skills. Information literacy is the ability to 
search for, identify, analyze, fi lter, and synthesize rel-
evant information. It is a critical skill for the information 
economy jobs of the 21st century, as well as for simply 
navigating the increasingly complex world we live in. 
(For more information on these critical information 
skills for youth, see the sidebar about the American 
Association of School Librarians’ Standards for the 21st–
Century Learner on page 3.) 

With its collections of print and electronic resources, 
access to data sources and computers, and staff  of 
knowledgeable information professionals, the school 
library is an ideal place for mentoring pairs to work on 
skills that will benefi t mentees for a lifetime.

What Can Matches Find in the 

School Library?

While many of your mentees may be familiar with the 
resources off ered in the school library, do not assume 
that all of them are. Mentees may be new to your 
school (or might not spend much time in the library 
for a number of reasons) and the resource collections 
off ered in the library will change from year to year, and 
even throughout semesters. Your adult mentors may 
also be quite unfamiliar with modern school library 
resources, especially electronic and Web-based tools. It 
may have been several decades since they last set foot 
in a school library and a lot has changed in that time. 

While the specifi c holdings will vary considerably across 
schools, most school libraries will provide: 

A • standard collection of books and peri-

odicals, almost always searchable through a 
computer database. Don’t assume that these 
materials are all related to common school 
subjects—many school libraries carry extensive 
collections of fi ction, graphic novels, and other 
media platforms such as audio and video.

Classroom curriculum–themed special col-• 
lections. For example, if a class is studying 
the Civil War, the librarian may have pulled 
items from the regular collection on that topic 
(or that time period), borrowed additional 
materials from other libraries, created read-

http://librarypublishing.scholastic.com/content/stores/LibraryStore/pages/images/SLW3_2008.pdf
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ing lists and collections of Web links to aid 
research, and even gathered other media, such 
as music, art, and cultural artifacts that will 
enhance student learning. These collections, 
sometimes referred to as “pathfi nders,” tend to 
rotate frequently.

A • computer lab. The computer lab usually fea-
tures a number of machines that can be used 
for Internet information searches. They may 
also provide access to various databases—
most schools subscribe to full-text databases 
and searchable electronic encyclopedias to 
assist students with class assignments and 
other information searches. (ProQuest, eLi-
brary, Culturegrams, and Grolier’s Encyclope-
dia are among the common choices for middle 
and high schools.) These tools put powerful 
information-gathering capabilities in mentees’ 
hands compared to what was available even 
10 years ago.

The computers in the lab may also be used 
for other tasks related to class projects, such 
as word processing or Web page design. The 
computer lab is a heavily used resource in 
today’s school libraries, and matches need 
to be aware that access to these computers 
might be tightly scheduled.

Physical space• . Today’s schools don’t off er a 
lot of quiet, open space. The school library may 
be the best place on campus for mentors and 
mentees to meet in a semi-private environ-
ment where they can work on projects or sim-
ply spend some time relaxing and bonding. 

The school librarian• . Without question, the 
most valuable resource in any school library 
is the teacher librarian. Most school librarians 
are certifi ed teachers, who have done addi-
tional graduate work to obtain a library media 
endorsement. They teach classes, help develop 
curriculum, manage budgets, and help set pol-
icies related to educational materials through-
out the school. School librarians can shape the 
content and quality of learning for virtually 
every student in the building. 

School librarians are instrumental in teaching 
students how to access information, how to 
think critically about what they fi nd, and how 
to use information and self-motivated learning 
to solve problems and achieve goals. Men-
tors can reinforce these concepts when they 
use the library with their mentee. (For tips on 
helping mentees search for and analyze infor-
mation, and enhancing the overall homework 

AASL Standards for the 
21st-Century Learner

The American Association of School Librarians (AASL) 

has developed a set of skills that they feel young people 

need to navigate the workforce and society of today 

and beyond. These standards are, in turn, used by 

librarians to guide the development of school library 

programs and their collections of resources. To have 

suffi  cient information literacy, in general, youth need to 

be able to:

1) Inquire, think critically, and gain knowledge.

2) Draw conclusions, make informed decisions, apply 

knowledge to new situations, and create new 

knowledge.

3) Share knowledge and participate ethically and 

productively as members of our democratic society.

4) Pursue personal and aesthetic growth.

      © Copyright 1997–2008 American Library Association.

The expanded set of standards and belief statements 

from AASL, which provide much more critical detail 

about the skills youth need to develop in each of these 

four areas can be downloaded here: http://www.

ala.org/ala/mgrps/divs/aasl/aaslproftools/

learningstandards/standards.cfm

Mentors should keep these skills in mind as they help 

mentees use the library to meet academic and personal 

goals. 

http://www.ala.org/ala/mgrps/divs/aasl/aaslproftools/learningstandards/standards.cfm
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help and tutoring support that your men-
tors provide, see Sections 7 and 8 of the MRC 
publication Making the Grade, downloadable 
at http://www.edmentoring.org/pubs/mak-

ing_the_grade.pdf.)

Keep in mind that not all school libraries have the 
resources or staffi  ng mentioned above. As school bud-
gets have become tight in recent years, many schools 
have, unfortunately, cut back on library staff  and the 
purchasing of current books and resources. Some 
schools are going without a credentialed librarian alto-
gether or are sharing one across multiple schools in 
the district. 

If this is the situation at your school, fi nd out if the 
school has made any special arrangements with the 
local public library to provide students with access 
to the books, databases, computers, and professional 
assistance they need in developing information liter-
acy. See the sidebar on page 8 for tips on working with 
public libraries.

How Can Mentoring Programs Best 

Utilize the School Library?

If ED-funded mentoring programs are going to truly 
help mentees with academic achievement and school 
connectedness, they will need to involve their school 
library. The following tips can help your program more 
eff ectively incorporate the school library into your 
mentoring activities:

Communicate to coordinate• . Program 
coordinators should meet frequently with 
the school librarian to coordinate the use of 
the facilities by mentors and mentees. Meet 
directly with the librarian; do not bypass him 
or her by negotiating access with the principal 
or other administrators. And do not assume 
that the library is just an open, free-for-all 
space. There may be classes meeting in there, 
special study groups reserving resources, 

and even presentations and outside speakers 
scheduled for the library on any given day. 
Check with the librarian to see when matches 
can best access the resources and take advan-
tage of the librarian’s expertise and assistance. 

Keep an eye on classroom content and the • 
curriculum. What are your mentees study-
ing right now? Are there major curriculum 
themes coming up? If so, will the library be 
off ering any special collections or information 
resources in conjunction with that classroom 
content? If you don’t know, your mentors 
might not either, so keep abreast about what 
your mentees are currently studying and let 
mentors know how the library can help them 
help mentees with related homework and 
other assignments. 

Develop a “mentoring collection” in the • 
library. Tell your librarian about the goals of 
your program and the types of relationships 
you hope your program will create. The librar-
ian can pull together books with mentoring 
themes, books that examine social, political, 
or youth-related issues that may come up in 
mentor-mentee conversations, activity guides 
and project ideas, and other resources that 
your matches could particularly benefi t from. 

Train your mentors on library resources • 
and protocol. Ask the librarian if she could 
provide a one-page “quick guide” to the library 
for mentors that covers available collections, 
the process for reserving computers, data-
bases, and other resources, rules for using the 
facilities, and staff  names and roles. A tour of 
the library during mentor orientation is also 
a good idea and will help mentors feel com-
fortable about spending time there with their 
mentee. 

See if mentees (and even mentors) can • 
help out in the library. Nothing greases the 
wheels of collaboration like free help. Find out 
if the librarian needs assistance with tasks like 
shelving or setting up displays. Volunteering 
in the library can teach mentees teamwork 
and employment skills (and perhaps get them 
interested in a career in libraries) while provid-
ing the school librarian with some welcome 
support. 

“Without question, the most 
valuable resource in any school 

library is the librarian.

” 

http://www.edmentoring.org/pubs/making_the_grade.pdf
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How Can Mentors Help Mentees 

Use the Library?

When using the library facilities, mentors should be 
sure to:

Respect the library space and the librar-• 
ian. The library is, quite literally, the librarian’s 
classroom. Accord it the same respect you 
would any teacher’s classroom. Be under-
standing if resources like the computer lab 
are booked. If you are unsure about how to 
use a resource or a particular library policy, 
ask the head librarian (not a student assistant 
or library volunteer). 

Learn about the resources• . Find out what 
is off ered and become familiar with the tools 
available to your mentee. Learn how to search 
the available databases so you can enhance 
those skills in your mentee. Develop your own 
information literacy skills and share what you 
know.

Give your mentee a choice in when and • 
how you use the library. One of the keys to 
successful school-based mentoring is provid-
ing the student with a strong voice in choos-
ing your meeting activities. Forcing a particu-
lar activity on a mentee might drain enthu-
siasm or hinder relationship development. 
There may be some days when your mentee 
is just not up for homework help or studying 
for a test, and a trip to the library might do 
more harm than good. If it seems like your 
mentee would rather play a game or just talk, 
choose an appropriate location elsewhere 
on campus and revisit the library when your 
mentee is ready.

Be aware of the library’s acceptable use • 
policies, especially around computer use. 
The library will have many rules about the use 
of Internet and e-mail, downloading fi les to 
machines in the computer lab, setting up user 
accounts, and use of Web fi ltering software. 
Learn about the dos and don’ts of using the 
library and make sure your mentee uses the 
resources appropriately. 

Focus library use on reaching goals• . 
Chances are that your mentee has set some 
pretty meaningful short- and long-term goals. 
These may be goals set as part of participa-
tion in the mentoring program, or they may 
be lifelong dreams. Either way, use the rich 
resources of the library to learn about these 
goals. Help your mentee gather information 
about the smaller steps he must take to reach 
his goal. Doing this will get him enthused 
about searching for information and will give 
both you and the librarian opportunities to 
teach information literacy skills. Show how 
the library, and reading and computer skills, 
can have a meaningful impact, not just day-
to-day, but on the course of the young per-
son’s life. 

One of the best outcomes a school-based mentoring 
program can hope to achieve is increased feelings 
of school connectedness among mentees. School 
connectedness can be a gateway to a wide range of 
other meaningful outcomes, and the school library 
can facilitate this connectedness tremendously. It 
can open mentees’ minds, expose them to new ideas 
and a much wider world, and simply provide a safe 
and quiet space where they can relax a bit, learn new 
skills, and bond with their mentors. Talk to your school 
librarian or media specialist and see how you can 
work together to touch mentees’ hearts and minds 
and prepare them for a life of learning.

Paige Battle, librarian at Union High School in the 
Evergreen School District (Vancouver, WA), contrib-
uted to the content of this article.
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Journeyman: A Documentary About Rites of Passage, 

Mentoring and Male Culture In America, Mirror Man Films, 
2008

“If we do not initiate the boys they will burn the village down.” 
~African Proverb

So begins this new documentary on mentoring adolescent 
boys from the Boys to Men Mentoring Network affi  liate in 
Minnesota. Boys to Men (http://www.boystomen.org) is a 
nationwide program that pairs men with 12- to 16-year-old 
boys in one-on-one relationships. A primary component 
of the model is a rites-of-passage “adventure weekend” 
for the boys and their mentors that is designed to provide 
group mentoring and serve as an initiation ceremony into 
manhood. 

Journeyman focuses on the worlds 
of two boys, Mike and Joe, from 
fatherless households, who are in 
the throes of dealing with gangs, 
violence, and depression. It intro-
duces us to their mentors, who 
struggle to get the boys to open 
up, and are ultimately rewarded as 
the matches really take off . We also 
hear from some of the nation’s lead-
ing experts on “boy culture,” who 
illuminate many of the cultural and 

societal barriers to boys’ success. In the second half of the 
documentary we follow the boys and their mentors into 
the woods for group mentoring and rites-of-passage cer-
emonies. We also hear from program leaders and mentors 
on why they think many men are sometimes reluctant to 
mentor and why mentoring is an invaluable experience for 
men who choose to do it.

Programs looking for material to use in training sessions 
should note that, along with the feature-length version (57 
minutes), the DVD also has a short broadcast version (26 
minutes), and special features about boy culture. The spe-

cial features include a conversation with Dr. David Walsh 
about the eff ects of violence in video games, a discussion 
on war as it relates to a group outing with a Vietnam veter-
an to play splatball, and a discussion on male sports culture 
and its sometimes adverse eff ects with Aaron Taylor, a for-
mer NFL off ensive tackle. There is plenty of material in this 
documentary that will provoke thoughtful discussion, and 
it is a must-see for mentoring programs focusing on boys.

Lending Library link: http://www.nwrel.org/resource/sin-

gleresource.asp?id=17927&DB=res

BAM! Boys Advocacy and Mentoring: A Leader’s Guide 

to Facilitating Strengths-Based Groups for Boys, Helping 

Boys Make Better Contact by Making Better Contact With 

Them by Peter Mortola, Howard Hiton, and Stephen Grant, 
2008. Published by Routledge

Programs interested in Journeyman may also want to take 
a look at this recently published curriculum for working 
with groups of boys:  BAM! Boys Advocacy and Mentoring 
(http://www.bamgroups.com/bam_site/Home.html). The 
curriculum, which grew out of the authors’ many years of 
experience working with boys’ groups in Portland, Oregon, 
is designed as a 10-week course for fi fth-graders with a 
group size of six to nine, and one or two men as facilita-
tors. It does not presuppose previous experience on the 
part of group leaders, and to this end it includes detailed 
background information to help train and prepare them 
on adolescent development, leading groups of boys, and 
understanding boys’ communication styles. Many of the 
activities involve strategic storytelling and other commu-
nication styles likely to be eff ective with boys. Most of the 
facilitated activities can be useful outside the highly struc-
tured BAM! framework. 

Lending Library link: http://www.nwrel.org/resource/sin-

gleresource.asp?id=17266&DB=res

We have several new resources in our library on 

boy- and girl-specifi c programming, many of 

which were suggested by grantees via the EDMentor-

ing Forum listserv. These and many other great re-

sources for working specifi cally with boys or girls can 

be accessed through the MRC Lending Library 

(http://www.edmentoring.org/lending_library.html) 

by typing in “mentoring boys” or “mentoring girls” 

into the search box. Be sure to also check out Fact 
Sheet #16: Gender-Specifi c Approaches to Mentoring at 

http://www.edmentoring.org/pubs/factsheet16.pdf. 

Th
e Pub Hub

A Look at 
Publications 

and Tools You 
Can Use!
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Handbook of Prevention and Intervention Programs For 

Adolescent Girls, edited by Craig Winston LeCroy & Joyce 
Elizabeth Mann, 2008, John Wiley & Sons, Inc.

The goal of this thoughtfully con-
ceived book is to gather the best 
research-driven programs from 
throughout the country to illustrate 
exemplary programming for teen 
girls. Only programs with strong re-
search foundations and evaluations 
were selected, as the authors try to 
strip away stereotypes and miscon-
ceptions that sometimes drive girls’ 
programs. 

Each chapter begins with a synopsis of the research on a 
particular prevention or intervention topic followed by a 
detailed overview of one of the programs, its evaluation 
results, and a reference list. Areas covered include prevent-
ing depression, eating disorders, and substance abuse, as 
well as promoting healthy peer relationships and positive 
body image, along with a wealth of other topics. Dr. David 
Dubois, who many will recognize as one of America’s pre-
eminent authorities on mentoring, is the lead author on a 
chapter devoted to mentoring girls. This book should set a 
tone for more national attention on sound, research-based 
programming for adolescent girls. 

Lending Library link: http://www.nwrel.org/resource/sin-

gleresource.asp?id=17812&DB=res

Programs interested in this resource may also want to ex-
plore the following curriculum for girls’ groups and other 
girl-focused resources we have recently added to the 
library based on recommendations from the MRC EDMen-
toring Forum listserv:

Empowering Adolescent Girls: Examining the Present and 

Building Skills for the Future With the Go Grrrls Program, 
by Craig Winston LeCroy and Janice Daley, 2001, W. W. Nor-
ton & Co.

This curriculum for groups of girls, age 11 to 14, has 13 
90-minute sessions covering body image, self-esteem, 
positive mindset, making and keeping friends, sex, seeking 
help when life seems overwhelming, planning for the fu-
ture, and more. The evaluation tool that is included should 
prove particularly interesting for programs, as the research-
ers drew from many existing measures to try and get at 
subtleties particularly relevant to programs serving girls.

Lending Library link: http://www.nwrel.org/resource/sin-

gleresource.asp?id=17804&DB=res

Salvaging Sisterhood: A Small 

Group Counseling and Classroom 

Curriculum for Relationally Ag-

gressive Girls (Grades 5–12), by 
Julia Taylor, 2007, Youth Light

This curriculum is designed for 
counselors, psychologists, and 
other trained youth workers to 
use with small groups of girls to 
explore communication strategies 
and promote positive interactions. 
Activities are aimed at reducing relationally aggressive be-
haviors such as gossiping, spreading rumors, being socially 
exclusive, and pitting friends against each other. A pre/post 
survey and follow-up questionnaire are included.

Lending Library link: http://www.nwrel.org/resource/sin-

gleresource.asp?id=17926&DB=res

The Feelings Book: The Care & Keeping of Your Emotions, 
by Lynda Madison, 2002, American Girl, LLC

This little book off ers information 
and advice for young adolescent 
girls as they enter puberty and 
begin dealing with more complex 
and changing emotions. Speaking 
directly to girls, the book includes 
sections on what feelings and emo-
tions are, how the brain handles 
emotions, and how to understand 
and manage feelings. A wealth of 
tips, advice, and specifi c examples 
are included. Mentors and mentees could read and discuss 
this book together, or mentors could use its advice to help 
their mentee deal with a particular emotional problem. 

Lending Library link: http://www.nwrel.org/resource/sin-

gleresource.asp?id=17917&DB=res
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Please contact library coordinators Michael 
Garringer (garringm@nwrel.org) or Kay Logan 
(logank@nwrel.org) if you have any questions 
about searching or using the collection. 

http://www.nwrel.org/resource/singleresource.asp?id=17812&DB=res
http://www.nwrel.org/resource/singleresource.asp?id=17804&DB=res
http://www.nwrel.org/resource/singleresource.asp?id=17926&DB=res
http://www.nwrel.org/resource/singleresource.asp?id=17917&DB=res
mailto:garringm@nwrel.org
mailto:logank@nwrel.org
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Associates, Inc. Th e contracting offi  cer’s representative 
was Bryan Williams. Th e content of this publication 
does not necessarily refl ect the views or policies of the 
U.S. Department of Education, nor does the mention of 
trade names, commercial products or organizations im-
ply endorsement by the U.S. government. Th is publica-
tion also contains hyperlinks and URLs for information 
created and maintained by private organizations. Th is 
information is provided for the reader’s convenience. 
Th e U.S. Department of Education is not responsible 
for controlling or guaranteeing the accuracy, relevance, 
timeliness, or completeness of this outside information. 
Further, the inclusion of information or a hyperlink or 
URL does not refl ect the importance of the organiza-
tion, nor is it intended to endorse any views expressed, 
or products or services off ered.
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U.S. Department of Education Mentoring Resource Center

771 Oak Avenue Parkway, Suite 2

Folsom, CA 95630 

Tips for Using Public Libraries to Enhance Mentoring
If your program allows matches to meet off -campus, a public library can be a great resource for their meeting times. Facilitate public library 

use by your mentors and mentees in the following ways:

Find out if your school library/librarian has an existing partnership with the public library. Many school libraries have arrangements • 
with their public counterparts for access to interlibrary loans of materials, special participation in library programs, and use of facili-

ties. There may be partnerships already in place that your program can utilize.

Encourage your mentees (and your mentors) to get library cards if they don’t have them. They are free, so there is no reason not to • 
get one.

Take your mentees on a tour of the public library. A guided tour can expose mentees to resources and collections they might never • 
fi nd on their own. Learning how to access the help of the reference librarian is an especially essential skill. 

Encourage mentors to become more familiar with the resources of the public library and how to best use them. As with the school • 
library, mentors can always transfer their information literacy skills and knowledge of library services to their mentees. 

Encourage mentees to sign up for special programs. Public libraries regularly off er special reading programs, guest presentations, • 
and other unique learning opportunities. Summer reading programs are especially benefi cial—if mentees are participating, you can 

have mentors read and discuss the same books as a fun and educational way of keeping in contact over the summer months. 

mailto:edmentoring@emt.org
http://www.edmentoring.org

